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Background: Inclusive post-secondary education (IPSE) programmes 
are for individuals with Intellectual Disability (ID). These programmes 
are housed in traditional post-secondary colleges and universities. 
They are still a relatively rare practice but hold much promise for 
improved adult outcomes in individuals with ID. Globally, the number 
of IPSE programme opportunities for young adults with ID is limited. 
This deficit highlights both a global need and a global opportunity for 
the expansion of IPSE programmes in the tertiary educational sector.

Purpose: This paper will examine global examples of IPSE practice 
from around the world. The aim of this English-language narrative 
review is to learn from examples of good practice.

Methods: For the overview of best practice examples, we researched 
different databases in both English, Spanish, and German language. 
We included recommended papers and books from our European 
partners in IPSE_ID (Inclusive Post-Secondary Education Programmes 
for Students with Intellectual Disabilities), both peer and non-peer 
reviewed. Our strategy included snowball sampling along with grey 
literature research via google. We compared articles and selected the 
examples by countries. 

Outputs: There are several established research papers from our 
European partners in IPSE_ID. These partners play an important role in 
the European and global development of IPSE programmes for adults 
with ID. This paper, however, focuses on the other global examples of 
IPSE good practice, adding new perspectives and different approaches 
of how IPSE can be realized and implemented.  

 
The programmes are specific to the national, political, structural, 
social and economic environments in which they exist. The national 
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(Inclusive) Post-secondary education – 
What do we mean by IPSE?

According to Alqazlan et al., “Although PSE models are clearly defined and used in different 
countries around the world, there is no fixed definition of what PSE is (…) For example, some 
researchers define PSE as an academic programme at a university or college123, while others 
define it as a training or vocational programme4. In addition, PSE can mean different things in 
different countries. For example, the Welsh and Scottish governments focused on improving the 
personal skills of students with ID through different training programme available after finishing 
high school5. In the USA, PSE for people with ID involves focusing on academic skills or either 
personal or life skills.”6

1 Camacho, B. M., Lopez-Gavira, R., & Díez, A. M. (2017). The ideal university classroom: Stories by students with 
disabilities. International Journal of Educational Research, 85, 148-156.  
2 Papay, C K., Bambara, L. M. (2011) Postsecondary Education for Transition-Age Students with Intellectual and 
Other Developmental Disabilities: A National Survey, Education and Training in Autism and Developmental 
Disabilities, v46 n1 78-93  
3 Seale, J. (2017) From the voice of a ‘socratic gadfly’: a call for more academic activism in the researching of 
disability in postsecondary education, European Journal of Special Needs Education, 32:1, 153-169 
4 Björnsdóttir, K. (2017). Belonging to higher education: Inclusive Education for Students with Intellectual 
Disabilities, European Journal of Special Needs Education, 32:1, 125-136, DOI: 10.1080/08856257.2016.1254968  
5 Murphy, E., McTaggart, M., (2014) ‘Post-secondary support for people with learning disabilities in Great 
Britain’. Research and Information Service briefing paper, The Northern Ireland Assembly 
6 Alqazlana, S., Alallawic, B., Totsikad, V. (2019): Post-secondary education for young people with intellectual 
disabilities: A systematic review of stakeholders’ experiences. Article in Educational Research Review. October 2019 
DOI: 10.1016/j.edurev.2019.100295

legal frameworks about post-secondary education are diverse. The local 
opportunities and enrolment requirements at universities and colleges 
vary depending on the institution and education system. Relevant specific 
factors include the size of the university/college; the range of thematic 
study programmes; whether they are full-/part-time programmes; with or 
without tuition fees; on-/off campus and what existing national education 
policies and established support systems for persons with disabilities are 
in place. 
 
We have selected programmes and initiatives from Australia, Canada, 
Chile, Israel, Spain, and the USA.
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Therefore, this paper will take a generalised definition of IPSE and categorise the programmes 
by using the three main model types of higher education opportunities for students with ID7:  

 

The Mixed/Hybrid 
Model: students 
participate in 
academic classes, 
experience 
employment 
opportunities, and 
engage in social 
activities with 
students without 
disabilities, as well as 
participating in 
classes with other 
students with 
disabilities. 

The Substantially 
Separate Model: 
students only 
participate in classes 
with other students 
with intellectual 
disabilities. 

The Totally Inclusive 
Model: there is no 
specific programme 
based on campus: 
students receive 
individualised services 
in-college courses, 
certificate 
programmes and/or 
degree programmes 
for audit or credit.8 

7 Inclusive National Higher Education Forum (INHEF) (2019): A national response. Higher Education Opportunities 
for Students with Intellectual disabilities in the Republic of Ireland. Online: http://inhef.ie/resources/  
8 Hart, Debra & Grigal, Meg & Sax, Caren & Martinez, Donna & Will, Madeleine. (2006). INCLUSION Postsecondary 
Education Options for Students with Intellectual Disabilities. Research to Practice. 45.
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Global IPSE practice 
examples



Between 2008 and 2019 - the number of students with a disability enrolling in Australian 
university courses substantially increased. Two inclusive university programmes exist which are 
specialised for people with intellectual disability (ID): the ‘Up the Hill Project’ (UTHP) at Flinders 
University and the ‘Uni 2 Beyond programme’ at the University of Sydney. 

 
The Flinders University College of Nursing and Health Sciences 
in Adelaide, Australia 

 
A Totally Inclusive Model 
 
First piloted in 1997 the ‘Up the Hill Project’ is a program for students with ID which supports, 
encourages, and promotes the participation of adults with a range of disabilities in the social 
and educational life of Flinders University in Adelaide, South Australia. The Project is supported 
by the Disability and Community Inclusion Unit at Flinders University within the College of 
Nursing and Health Sciences. Participants are supported by the Project Coordinator and a 
Management Committee.  
 
The program aims to improve the learning ability of participants through a supportive and 
inclusive environment, broaden the participant’s individual interests and knowledge, help 
develop and strengthen participants social networks, allow participants to profit from 
interaction with academic staff and other students, increase the participants’ self-esteem and 
confidence, exercise the participants right to tertiary education, explore their interests and to 
provide educational and vocational skills for the future.9 
 
The program offers participants the opportunity to choose and participate in the university 
subjects and courses in which they are interested whilst receiving peer mentoring throughout 
their time at the university. The peer mentors support and guide the participants in their 
individual choice of courses whilst aiming to maximise the inclusive participation to the benefit 
of everyone at the university. Individualised goals and study schedules are set by the 
participants, with mentor support. A clear distinction to other projects is that the topics chosen 
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Australia 

 9 Flinders University, The Up the Hill Project - Inclusion for people with a disability in University - Supported by the 
Disability and Community Inclusion Unit, 
https://www.flinders.edu.au/content/dam/documents/engage/community/up-the-hill-project/up-the-hill-
brochure.pdf accessed 14.02.2022



by students and their mentors are not necessarily related to future career possibilities, they 
focus on the individual interests of the participant. Participants audit one topic during each 
university semester, two topics a year and six topics over three years.10.  
Participants can/Participation is defined by: 
 

Attending lectures •

Engaging in class discussions •

Access to the library with own library card •

Meeting new people •

Experiencing a range of educational opportunities and activities. •

 
The mentors continue to support the inclusion and participation of students throughout their 
studies. This participant-mentor relationship is managed by the Project-Coordinator who 
provides support. The mentors are students from work practice placements within their BA 
degree programmes in the field of Disability and Developmental Education, Health Science, 
Behavioural Science, Psychology or Education. At the end of each semester the participants and 
their families get together for a presentation day. Participants present their work they did during 
the semester and receive a Certificate of Attendance. After three years the students receive a 
Certificate of Achievement at the main graduation ceremony accompanied by their mentors.11  
 
To partake in the programme enrolees must meet the following criteria: 12   
 
1. The person has a disability and is eligible to receive NDIS (National Disability Insurance 

Scheme) services. This Scheme helps to cover the costs of participation.13 
2. The person indicates an active interest in attending university and further education.  
3. The person can make choices from the available University topics.  
4. The person should have social skills for educational and social settings.  
5. The person must be able to arrange their own travel to and from the university.  
6. The person must be able to arrange and care for personal needs, which may include 

assistance from a support worker.14 
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10 Flinders University, The Up the Hill Project, https://www.flinders.edu.au/engage/community/clinics/up-the-hill-
project accessed 15.02.2022 
11 Dr. Rillotta, Fiona, ´The Up the Hill Project`, 28.06.2017 at Flinders University, Adelaide, South Australia, Australia, 
https://silo.tips/download/the-up-the-hill-project# accessed 14.02.2022 
12 National Disability Insurance Agency (NDIA) (2016). About the NDIS Video Transcript. Available at: 
https://myplace.ndis.gov.au/ndisstorefront/about-us.1.html accessed 14.02.2022 
13 Access Foundation, ‘National Disability Insurance Scheme’, https://www.accessfoundation.com.au/ndis accessed 
15.01.2022 
14 Flinters University, The Up the Hill Project - Inclusion for people with a disability in university - Supported by the 
Disability and Community Inclusion Unit, 
https://www.flinders.edu.au/content/dam/documents/engage/community/up-the-hill-project/up-the-hill-
brochure.pdf accessed 14.02.2021



Additional information: 
 
A qualitative study by Rillota, Hutschinson and Raghavendra (2018) examined the expectations 
and experiences of students enrolled in the ‘Up the Hill’ project at the beginning and at the end 
one academic semester. Semi-structured interviews were conducted with four students and six 
peer mentors. The results showed an increase in students self-determination skills. The students 
were more confident in making study choices, working towards goals, and felt more independent. 
Furthermore, students reported feeling ‘more independent, enjoyed meeting different people 
and a range of other social and economic benefits`.15 Several students stated their study choices 
at university had influenced their future career goals in both the short and long term.16 
 
Improvements in social development and the ability to adapt to the norms of university life were 
also reported and students spoke proudly about attending the university.17 Students felt they 
gained practical and social skills not just for their time at university but also for their daily lives. 
Friendships were developed between those participating in the program and connection 
between participant and mentor was also reported to be strong.18  
 
However, the study reported many of the previous barriers to inclusion remained: mentors often 
felt participants were often excluded.19 The  reasons for this perception of exclusion, were 
believed to be due to deficits in the lecturer’s ability, skills, and knowledge in 
supporting/accommodating students with ID. Mentors reported they were often spoken to 
directly by college staff / lecturers rather than the participants themselves.20 The social 
interaction between participants in the programme and students outside the programme was 
also reported to be minimal.21  
 
Regarding improvements for inclusive practice the authors recommended educational training 
for university staff in being able to accommodate students with ID stating, “Such training could 
specifically relate to supporting inclusion of students with ID to reduce barriers to learning and 
inclusion.”22 
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 15 Rillota, F., Hutschinson, C., Arthur, J. Raghavendra P., (2018) ‘Inclusive university experience in Australia: 
Perspectives of students with intellectual disability and their mentors.’ in Journal of Intellectual Disabilities 2020, Vol. 
24(1) 102–117, Sage 
16 Rillota, F., Hutschinson, C., Arthur, J. Raghavendra P., (2018), pg.105 
17 Rillota, F., Hutschinson, C., Arthur, J. Raghavendra P., (2018), pg.103 
18 Rillota, F., Hutschinson, C., Arthur, J. Raghavendra P., (2018), pg.105 
19 Rillota, F., Hutschinson, C., Arthur, J. Raghavendra P., (2018), pg.111 
20 Rillota, F., Hutschinson, C., Arthur, J. Raghavendra P., (2018), pg.111 
21 Rillota, F., Hutschinson, C., Arthur, J. Raghavendra P., (2018), pg.110 
22 Rillota, F., Hutschinson, C., Arthur, J. Raghavendra P., (2018), pg.113



The ‘Uni 2 Beyond’ programme at the University of Sydney, New 
South Wales, Australia 

 
A Totally Inclusive Model 
 
The ‘Uni 2 Beyond’ programme offered by the University of Sydney is an inclusion initiative for 
adults with ID who want to experience university life. Established in 2012, the aim of ‘Uni 2 
Beyond’  is to facilitate the inclusion of adults with ID within university life, both academically 
and socially. The programme was established to extend participants educational opportunities 
beyond secondary school.23 It is based on the principals of educational opportunities for all as 
outlined in the 2006 UN Convention on the Rights of Persons with Disabilities.24 The ‘Uni 2 
Beyond’ programme was started as a non-profit initiative by the Centre for Disability Studies at 
the University of Sydney. 

Programme participants are supported as they take part in university life in the role of (non-
enrolled) students. These non-enrolled students with ID partake in daily university life on 
campus. They attend or (‘audit’) lectures and seminars on a selection of chosen subjects that 
make up modules of a normal under-graduate course. However, programme participants do not 
receive an official graduate degree. The ‘Uni 2 Beyond’ programme supports each participant in 
making social connections through a mentoring programme that works towards individualised 
learning outcomes. Peer mentors are undergraduate students who facilitate ‘Uni 2 Beyond’ 
participants social and academic integration into university life. Participants attend the 
University of Sydney for two years, choosing a faculty, between one or two subjects each 
semester, and partaking in lectures and tutorials including a weekly 1:1 tutorial.  The Uni 2 
Beyond participants also complete a short-term paid internship with a local business.  

The ‘Uni 2 Beyond’ programme aims to support adults with ID in social and community 
participation, to develop positive relationships with others and to promote lifelong learning. It 
offers participants through an individualised needs and interest orientated education, facilitated 
social inclusion activities on the university campus, individualised peer mentoring for social and 
community participation and learning, opportunities to join university clubs and societies, social 
engagement opportunities with peers and lifelong learning. The auditing of university lectures 
and tutorials focus on areas of personal choice and interest, person-centred planning. The 
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23 Gadow, F., MacDonald, J., (2019) Scope, Challenges and Outcomes of an Inclusive Tertiary University Initiative in 
Australia in O’Brien, P., Bonati, M.L., Gadow, F., Slee (Eds.) in People with Intellectual Disability Experiencing 
University Life: Theoretical Underpinnings, Evidence and Lived Experience, Koninklijke Brill NV, The Netherlands, 
pg.129 
24 UN General Assembly, (2006), Convention on the rights of persons with disabilities: Resolution/adopted by the 
general assembly 24 January 2007, A/RES/61/106



education supports individualised learning outcomes that suit each person’s strengths and 
interests.  The programme offers an internship opportunity to enhance work skills and 
confidence as well as social and community participation.25  

Participants have up to four mentors for academic and social life during each semester. 
Academic mentors accompany the students during classes, they monitor the participant’s 
learning processes and progress, whereas the social mentors support the participant in 
engaging in social activities outside of the classroom.26 Mentors receive workshop-based training 
before commencement and must commit to a minimum of 14 weeks mentoring.27 

The ‘Uni 2 Beyond’ programme sees person-centred planning as a key practice in supporting 
persons with disabilities.28 In order to put the individual at the centre, encourage their self-
determination and their independence, participants are offered individualised person-centred 
planning meetings every year using a tool called Planning Alternative Tomorrows With Hope or 
PATH.29 Participants supported by family members or supporters give their perspective of 
university life and state their short and long term goals both in and out of university as part of a 
holistic plan broken down into achievable stages.30 Groups of students together with their 
support networks are encouraged to meet up together at organised ‘Uni 2 Beyond’ events in 
order to discuss, share and network. This networking functions can also act as an aid in assisting 
the participants post-course life plans. However, it is up to the individual participant when and 
how often their support network is involved.31 
 
As non-enrolled students, ‘Uni 2 Beyond’ participants do not pay tuition fees to the university. 
The National Disability Insurance Scheme (NDIS) covers the fees and there are grants available 
to cover extra costs.32 
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25 Center for Disability Studies, Uni 2 beyond, https://cds.org.au/uni-2-beyond/ 
26 Gadow, F., MacDonald, J., (2019) pg. 136 
27 Gadow, F., MacDonald, J., (2019) pg. 137 
28 Robertson, J., Emerson, E., & Hatton, C., (2006). Longitudinal analysis of the impact and cost of person-centered 
planning for people with intellectual disabilities in England, in American Journal on Mental Retardation, 111(6), 
pg.400-416 
29 O’Brien, P., Pearpoint,  J., & Kahn L. (2010) The PATH and MAPs handbook, person centered ways to build 
community, Inclusion press, Toronto 
30 Gadow, F., MacDonald, J., (2019) pg. 134 
31 Gadow, F., MacDonald, J., (2019) pg. 138 
32 Gadow, F., MacDonald, J., (2019) pg. 132-133
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Funding comes from mixed public and private sources. The ‘Uni 2 Beyond’ programme receives 
financial support from the City of Sydney Council as well utilising strong private sector 
foundation partnerships with the regional employers and corporations such as the Crown Group 
who have provided seed funding and offer internships to ‘Uni 2 Beyond’ participants. Internship 
partnerships have been developed with the Commonwealth Bank and MI Engineers, offering 
internship to the programme participants.33  
 
Additional information: 

 
The ‘Uni 2 Beyond’ initiative won the 2017 New South Wales Disability Industry Innovation 
Award in the Leadership in Community Accessibility and Inclusion category.34 
 

33 Centre for Disability Studies, Uni 2 beyond, https://cds.org.au/uni-2-beyond/partners-and-supporters/ accessed 
21.02.2022 
34 MacInness, W., University of Sydney turns to crowdfunding to save its ‘uni 2 beyond’ initiative in The Sydney 
Morning Herald, 27.09.2022, https://www.smh.com.au/national/nsw/university-of-sydney-turns-to-crowdfunding-
to-save-its-uni-2-beyond-initiative-20170923-gynbda.html accessed 21.02.2022
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Inclusion Alberta 

 
A Totally Inclusive Model 
 
The Canadian province of Alberta has more post-secondary institutions providing fully inclusive 
post-secondary opportunities for students with ID than any other jurisdiction in the world.35 
 
The major driving force in Inclusive Post-Secondary Education for the last 30 years in the 
Canadian province of Alberta has been Inclusion Alberta. Inclusion Alberta is an association of 
over 40 non-profit disability advocacy groups that acts on behalf of adults and children with ID 
and their families. Inclusion Alberta has established twelve partnerships with Albertan 
universities and post-secondary technical colleges that offer places on programmes for up to 60 
students with ID per year. Inclusion Alberta also mentors the development of over 20 inclusive 
post-secondary education programmes around the world.36 The stakeholders believe post-
secondary educational programmes should be guided by the principal of minimising the 
differences between students attending a programme and those undertaking regular 
undergraduate courses. Inclusion Alberta assumes this will give the programme participant with 
ID the most authentic student experience possible.37 
 
Regardless of prospective students’ previous experiences with inclusion practices or disability, 
each applicant is assessed based on their desire and interest to study. Students are not grouped 
based on aspects of disability, they receive no special classes or special employment training 
and attend lectures and classes in just the same way as any other student. The programme 
participants receive peer student support and assistance for their ID, as well as the relevant 
support for any physical disability needs. As the participants follow individualised academic 
goals, they do not receive standardised official academic credits. They are however required to 
attend classes, complete individualised assignments and exams, as would be expected of any 

Canada

35 Inclusion Alberta, ‘Inclusive Post-Secondary Education’, https://inclusionalberta.org/what-we-do/inclusive-post-
secondary/ accessed 16.02.2022 
36 Hughes, A.E., Uditsky, B. (2019) 30 Years of Inclusive Education: Scope, Challenges and Outcomes in O’Brien, P., 
Bonati, M.L., Gadow, F., Slee (Eds.) in People with Intellectual Disability Experiencing University Life: Theoretical 
Underpinnings, Evidence and Lived Experience, Koninklijke Brill NV, The Netherlands, pg. 51 
37 O’Brien, J., Bowman, P., Chesley, B., Hughson, E.A., & Uditsky, B. (2009). Inclusive post-secondary education: 
Measuring quality and improving practice. Government of Alberta, Edmonton
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other student. After completion of their studies, they receive academic recognition for their work 
from the different faculties in which they were enrolled. They attend the regular graduation 
ceremony alongside the other students and cross the stage wearing a cap and gown.38 
 
Participants also actively partake in University life and Inclusion Alberta employs a facilitator on 
each campus to support students with ID with issues of inclusivity, whether academic or social 
and cultural participation in university life. 
 
Students with ID pay fees the same as any other student in Alberta.39 
 
Eligibility for the Inclusion Alberta post-secondary programme is based on eligibility for the 
Alberta based Persons with Development Disabilities (PDD) programme. Applicants must have a 
development disability before the age of 18 years old, live in Alberta, be PDD eligible and be a 
Canadian citizen or hold a residence permit.40 
 
Additional information: 

 
Despite no set vocational training during the programme, Inclusion Alberta claims that skills 
acquired by participants with ID during their studies, have led on average, to a post study 
employment rate of between 70-80%.41 
 

38 Hughes, A.E., Uditsky, B. (2019) pg. 52 
39 Hughes, A.E., Uditsky, B. (2019) pg. 52 
40 Alberta- Persons with Developmental Disabilities (PDD), https://www.alberta.ca/pdd-eligibility.aspx accessed 
16.02.2022 
41 Inclusion Alberta, ‘Inclusive Post-Secondary Education’, https://inclusionalberta.org/what-we-do/inclusive-post-
secondary/ accessed 16.02.2022



Diploma de Habilidades Laborales/Diploma in Labour Skills 
Universidad Andrés Bello, Santiago/Viña del Mar/Concepcion, 
Chile 

 
A Substantially Separate Model 
 
Socio-labour training programme for young people with intellectual disabilities offered at the 
Universidad Andrés Bello. 
 
Access to post-secondary education in South America for students with ID has historically been 
very limited42. However, since 2006, the Faculty of Humanities and Education at the private 
Andrés Bello University based in Santiago, Chile has offers a “Diploma in Labour Skills”, where 
young people with a mild intellectual disability (MID) partake in a programme targeting social 
and vocational training. 
 
This three-year programme, which is pioneering in South America is now based at three 
campuses around Chile; in Santiago, Viña del Mar und Concepcion. The programme aims to give 
students with MID the opportunity of a post-secondary education, the experience of university 
and student life and extra social and vocational skills. 
 
The core modules of the first-year focus on the personalised development of cognitive, 
linguistic, and practical social skills. In the second year, students can select from a choice of 
elective modules as part of an autonomous decision-making process. These elective modules 
can be chosen from: Art, Musical Expression, Body Expression, Animal Biology, Botany, 
Multimedia, the Sports Workshop, English, Learning Communication Through Graphics and 
Citizenship. The third year of the programme sees participants undertake a relevant work 
experience placement in a supported employment environment. The programme also allows 
further curriculum adaptations when needed in order meet the needs of each individual 
participant. 43  
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Chile

42 Paya, Andres. (2020). Inclusive and Special Education Policies in South America. Research Paper - University of 
Oxford. 10.1093/acrefore/9780190264093.013.1030. 
43 Universidad Andrés Bello , Diploma en Habilidades Laborales, 
https://facultades.unab.cl/educacionycssociales/diploma-habilidades-laborales/ accessed 04.04.2022



With long term employment prospects in mind, the programme offers specific career specialities 
from which the participants can choose. These specialities are Administration, Gastronomy, 
Assistant for Early Childhood or Sports Education, Veterinary Assistant and Gardening.44 
 
The goal of the programme is to offer persons with ID a realistic tertiary academic opportunity, 
specifically designed for their learning requirements. Participants acquire the specific skills 
deemed necessary for future employment. This programme is undertaken in an inclusive social 
and academic environment to promote the participants self-esteem and autonomy. 
 
The staffing of the course consists of a professional multidisciplinary team, designed to respond 
to the differing individual needs of the students. These include a Psychologist, an Educator 
specialised in Differential Teaching, an Educational Psychologist, and an Occupational 
Therapist.  
 
It was not possible to acquire information about the costs for attending the programme. 
 
Additional information: 

 
When examining the ID status of the participants, thirty-four percent have intellectual 
functioning equivalent to the bottom of the normal range, twenty-six percent are borderline and 
twenty-three percent equivalent to a mild intellectual delay. Therefore, eighty-three percent of 
the students are between these ranges, meaning they can participate adequately in normal 
university life.  They participants are autonomous actors on the university campus, meeting 
schedules, delivering assignments, etc. Some students have even been able to attend normal 
undergraduate classes including in courses such as the BA History of Art, Graphic Design, 
Advertising, Musical Education Piano, Psychomotricity, Physical Education Tennis, Education 
Physics, Physical Education Swimming and Basic English in the English Department.45 
 
Andrés Bello University has taken an active role in implementing Chilean governmental 
education policy regarding the integration of persons with special educational needs. This in 
turn has been influenced by the UN Convention on the Rights of Persons with Disabilities.46 The 
core of the government policy has been “enforcing the right to education, equal opportunities, 
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44 Universidad Andrés Bello, PROGRAMA DIPLOMA EN HABILIDADES LABORALES, 
https://facultades.unab.cl/educacionycssociales/wp-content/uploads/2018/04/malla-curricular-diploma-
habilidades-laborales-unab.pdf accessed 04.04.2022 
45 Programa Diploma en Habilidades Laborales, https://docplayer.es/13404735-Programa-diploma-en-habilidades-
laborales.html accessed 04.4.2022 
46 United Nations, Convention on the Rights of Persons with Disabilities (CRPD), 
https://www.un.org/development/desa/disabilities/convention-on-the-rights-of-persons-with-disabilities.html 
accessed 04.04.2022



participation and non-discrimination of people with special educational needs, guaranteeing 
their full access, integration and progress in the educational system”47. 
 
Two research projects approved by the University Research Directorate were undertaken 
evaluating the impact of the Programme. These IPSE impact studies were a first in Latin 
America. The research showed an increase in self-esteem, social and vocational skills in seventy-
two percent of students upon completion of the programme. Research also showed that over 
ninety percent of participants and their parents or guardians were very satisfied with the 
experience. The different actors in the university system (professors, administrators, students 
from other careers, etc.) positively valued the presence of the programme at the University, 
obtaining over ninety percent approval. 48 
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Otzmot Empowerment Project at Bar-Ilan University’s School of 
Education, Israel 

 
A Separate, Mixed/Hybrid and Fully Inclusive model. 
 
The development of a post-secondary education programme for people with disabilities in the 
state of Israel is being spearheaded by the non-profit disability campaigning group, Beit Issie 
Shapiro. The group is a pioneer in using, “Israeli innovation to improve the quality of life and 
ensure the full rights of people with disabilities.”49 Beit Issie Shapiro’s inclusive university 
programme emerged through a collaboration between the Trump International Institute of 
Continuing Education in Developmental Disabilities and Bar llan University and other academic 
institutions in Israel. The project aims to “equalize opportunities for people with a complex 
learning and adjustment disabilities to benefit from higher education in an academic setting.”50 
The Beit Issie Shapiro has Special Consultative Status with the UN’s Economic and Social Council 
(ECOSOC) since 2012.51 Beit Issie Shapiro state the programme they offer is based on the belief 
that “every person with a disability is entitled to full equal rights, and to be included and active 
in the community.” The aim of the Beit Issie Shapiro’s Otzmot (Empowerment) project is to 
develop academic courses that are cognitively accessible for students with ID. They believe 
every person with an intellectual disability who is eager to learn can profit from a successfully 
adapted academic pathway, bringing them empowerment through the accumulation of 
academic knowledge, vocational skills and training.  
 
The Otzmot programme is organised in different levels (A-C). Each level is defined by specific 
model of inclusion: a Separate Model, Mixed/Hybrid Model leading to a Full Inclusion Model.52 
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51 Mission of Israel to the UN Geneva, ´Technology and Persons with Disability´ 
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28.02.2022 
52 Lifshitz, H (2021), Growth and Development in Adulthood among Persons with Intellectual Disability: New 
Frontiers in Theory, Research, and Intervention, Springer, Cham, Switzerland pg 93



Level A (Separate)- Academic enrichment adapted to students with low cognitive level -
with and without Down syndrome 
Level B (Mixed/Hybrid)- Group integration in the undergraduate degree programme -
Level C (Full Inclusion)- Integration in regular courses with the aim of taking the required -
examination53 

Students with ID start their university career on Level A, the so called ‘separate model’. Level A 
offers ID specific academic courses in both psychology and sociology. Psychology and Sociology 
are then combined with vocational based studies .  This leads to modules such as ‘An 
Introduction to the Social Services’, ‘The Psychology of the Elderly’ and ‘An Introduction to 
Occupational Psychology’. An overarching aim of Level A is the foundation module, “Art of Living 
- An Introduction to Practical Psychology” course, enabling participants to develop a positive 
self-perception of their academic ability and what they can achieve. 
 
Students with milder ID may move on to the Level B ‘Mixed/Hybrid’ model. This combines the 
supportive structures of Level A   with the opportunity to study certain academic subjects 
alongside other non-ID students. The form and level of interaction is individualised. The 
participants receive an extensive level of cognitive mediation to support their academic 
inclusion.54. The Beit Issie Shapiro believes both ID and non-ID students benefit from the 
programme. They believe ID students gain new academic and social experiences, new learning 
opportunities and an increased sense self-esteem.  Whereas non-ID undergraduates gain a 
valuable insight into the life experiences of people with ID together with a realisation of the 
positive social and academic contributions people with ID can make. Beit Issie Shapiro  believes 
this leads to both ID and non-ID students recognising their different life experiences and the 
similarities that bond them together. 55  
 
Programme participants may even be selected for Level 3 inclusion in undergraduate courses to 
obtain a university degree. Specific courses are chosen by Otzmot Project’s pedagogical 
committee, these are often subjects relevant to the living experiences of people with ID. Selected 
ID participants receive extensive support, including a two-month preparation course.  
Programme participants are given extended study time and psychological support However, 
participants are required to sign a “behavioural contract” with the head of the inclusion 
project.56 The programme organisers believe they are providing a realistic opportunity for some 
students with ID to obtain a university degree. 
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Courses are funded by the participants themselves although scholarships for some students 
may be available. 
 
Additional information: 

 
So far six individuals with ID have met all the criteria for undergraduate study and are fully 
included in a regular degree course.57 
 
 

57 Lifshitz, H (2021), pg. 100
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Universidat Jaume I, Castellon de la Plana, Valencian 
Community, Spain 
Curso de formación por la FUE- UJI 

 
A Substanially Different Model 
 
The Universidat Jaume I in the city of Castellon in the Comunidad Valencia offers a study 
programme for persons with ID between the ages of 18 and 30. The aim of the programme is to 
give persons with ID the social and professional skills needed to access employment 
opportunities. Programme participants follow a clearly structured distinct course structure 
separate from other undergraduate students but on the same campus. 
 
The course receives financial support from CERVI (Committee of Entities Representatives of 
People with Disability of the Valencian Community) Plena Inclusión CV, the national lottery 
charity ONCE and the EU Social Fund. 
 
In order to participate in the course applicants must have an intellectual disability equal or 
greater than thirty-three per cent and be between the ages of 18 and 30. Preconditions include 
no current mental health issues, being independently mobile, enrolled in the EU backed Youth 
Guarantee System, express a desire for learning and entering the world of work, have the 
backing of their family or support structure, being committed to completion of the programme 
and have, what the course organisers describe as, ‘appropriate social behaviour.’58 The are no 
fees for participants to pay and no academic qualifications are needed to access the course. 
 
The stated course objectives are: 

 
To establish an inclusive experience within the framework of the university community. -
 
To provide university education to young people with an intellectual disability with a  focus -
on improving their independence, academic training, and job prospects. 

 

Spain

 58Fundacion Universitat Juame I Empressa,  https://www.fue.uji.es/en/training/EX210309 accessed on 14.03.2022



A guarantee of a comprehensive, humanistic, and multi-purpose vocational training, -
therefore maximizing their possibilities of success within the labour market. 
 
To provide a fully personalised training programme. The aim is to maximise participant’s -
independence and autonomy in their communities. 
 
The opportunity for participants with ID to continue their academic studies post-secondary -
school. 
 
To foster participant’s interest and motivation to learn. -

 
Promote diversity through an environment of coexistence and mutual learning.  -
 
Explore the possibilities offered by information and communications technology (ICT) and -
virtual environments including sharing and accessing training and events together with 
other universities.59 

The methodological approach of the programme is based on Universal Design of Learning (UDL). 
The methodological strategies used in the programme are cooperative learning, problem-based 
learning, service-based learning focussing community needs, as well as role playing, and 
seminars given by experts. The programme co-ordinators provide supportive tutorials, plan, and 
oversee the overall progression of the participant throughout the programme process. Peer 
tutoring is also organised through the University Tutorial Action Plan, providing extra academic 
and social inclusion support for participants. The provision relevant ICT support is an integral 
part of the programme alongside specialists in the education of persons with ID. A supported 
employment environment guides the internship experience, where the employer and university 
work together in providing the optimal internship for the individual with ID. Extra programme 
support comes from student interns and/or volunteers. 
 
The programme is made up of over three hundred hours of on-site teaching comprising the 
following modules: Personal, Social and Independent Living, Communication, Social & 
Emotional Skills and cognitive training, Mathematics, Money Management, Digital skills, Art and 
Culture, Service Management and Administration. To obtain the certificate, participants must 
attend at least 80% of the teaching hours, successfully complete the internship, as well as 
completing a portfolio of set work for each module.60 
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Universidad Miguel Hernández de Elche, Elche, Valencian 
Community, Spain, U4 Inclusion Project “University Expert in 
Shop Assistance”/ “University Expert in Administrative 
Assistance”  
  
A Substantially Separate Model 
 
The Universidad Miguel Hernández de Elche together with La Cátedra de Discapacidad y 
Empleabilidad TEMPE-APSA in the province of Alicante, Spain offers two annually alternating 
higher education programmes for students with ID. As part of the European Union backed U4 
Inclusion Project (Universities for labour inclusion of people with intellectual disabilities), the 
Erasmus+ programme offered by Universidad Miguel Hernández and ASPA (Asociación de 
Discapacitados Psíquicos de Alicante) the programme focus heavily on the vocational training of 
participants with ID and their future place in the employment market. The project is part of an 
effort to develop a European-wide recognised post-secondary academic curriculum for persons 
with ID.61 The University offers alternating one-year courses to receive a “University Expert in 
Shop Assistance/ Experto Universitario en Tareas Auxiliares de Tienda” certificate, or a 
“University Expert in Administrative Assistance / Experto Universitario en Tareas Auxiliares de 
Oficina” certificate. Participants may study for two years allowing them to achieve both 
qualifications. Both qualifications are devised by the University and have not been awarded 
legal academic status. The programme receives significant funding from the ONCE national 
lottery charity and participants do not pay university fees to partake in the programme.62 
 
Both courses totalled together add up to seven hundred hours of taught theory combined with 
two hundred hours of practical training. Inclusion courses are conducted in collaboration with 
undergraduate students from the departments of Psychology, Education and Law. While the 
bulk of the teaching is conducted by lectures of the University, undergraduate students help to 
mentor the programme participants and even teach some classes. Participants in the 
programme use the same university facilities as all other students.63 The programme states that 
connections have been made with local businesses such as Elche based TEMPE shoe 
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manufacturer.  The local disability Group APSA (Asociación de Discapacitados Psíquicos de 
Alicante) assists with work placement and training, It is reported that participants often take up 
post-course jobs in the companies where they completed their work experience.64  
 
The taught course is part of a planned curriculum made up of thirteen subjects: Adaptive Skills, 
Applied Physical Activity, Planning and Organisation of Businesses, Elements and Factors of the 
Work Process, Organisation at the Point of Sale, Storage and Supply, Computing Applied to Store 
and Warehouse Tasks, Marketing and Product Sale, Basic English, Prevention of Occupational 
Risks and Environmental Awareness, Training and Career Counselling, Social and Citizen 
Participation, Yoga and Mindfulness and Non-Working Practices.65 
 
The aim of the U4 Inclusion programme at the Universidad Miguel Hernández de Elche is to 
develop a common European Union recognised curriculum that will improve the employability 
and labour inclusion for persons with intellectual disability throughout our society. Another key 
aim of the U4 Inclusion Plan is to establish a network of universities, associations, and 
companies at European level to promote the labour inclusion of students with intellectual 
disabilities through higher education.66 
 
The U4 Inclusion programme to develop a recognized curriculum is co-funded by the Erasmus 
Plus programme of the European Union.67 
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The Western Carolina University’s (WCUs) University Participant 
(UP) Programme, North Carolina, USA 

 
A Totally Inclusive Model 
 
The Western Carolina University (WCU) is a public university based in Cullowhee in North 
Carolina, USA. It is part of the University of North Carolina’s higher education system. 
The WCU offers a fully inclusive Model through a ‘University Participant (UP) programme that is 
designed to provide a two-year, on-campus living and learning experience for college-age 
persons with intellectual disabilities’68 The programme is limited to four new UP participants per 
academic year, with a maximum enrolment of 8 UP students. During the two-year course period, 
UP students aim to successfully complete an ‘Individual Plan for College Participation’ leading to 
the award of a ‘University Participant Certificate of Accomplishment’.69  
 
The University Participant Certificate of Accomplishment Programme is offered through the WCU 
Educational Outreach Office. The aim of the programme is designed to help participants 
transition from secondary school education to adulthood, through education, independent 
living and increasing employment opportunities.70 The UP students do not attend any special 
classes away from the non-UP undergraduate students and there are no separate facilities for 
UP students. The UP participants live in on-campus dormitories with the other students in a fully 
inclusive environment. 
 
The participants in the UP programme are supported by undergraduate students (paid and 
volunteer based) in assisting the participants with activities such as attending classes, engaging 
in social and recreational activities, becoming involved in student organisations, and developing 
friendships. However, assistance costs associated with the participant’s disability are not 
covered by the university. The covering of such costs is left to the participant or their support 
network to organise. 
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The UP Certificate of Accomplishment will be awarded after a two-year period based on 
satisfactory completion of the five programme components. These components include: 
 
• Personal Development Skills: communication, personal care, self-determination, etc. 

• Community Participation Skills: using public transportation, budgeting, grocery shopping, etc.    

• Vocational Preparation Skills: learning specific job skills on or off-campus.  

• Social Participation and Learning: participating in university functions such as athletic events, 
belonging to university clubs or organizations.  

• Course Auditing: completing three to four courses per semester.   

 

The awarding of the UP Certificate of Accomplishment is also dependant on: 

• The completion of eighteen hundred hours of learning activities over a four-semester period 
(four hundred and fifty hours per semester) 

• Achievement of at least eighty percent of the objectives per semester within each component 
of an Individual Plan for College Participation (IPCP). 

• A recommendation for a UP Certificate of Accomplishment by the UP staff and the UP-
Programme Steering Committee. 

 
During each semester, two to three individual objectives are written for each UP student in each 
of the above-mentioned areas as part of their Individual Plan for College Participation (IPCP). 
Together with the programme participant, their support network and the UP-Programme 
Support Committee, the UP Director draughts a IPCP for each student every semester. Learning 
activities required to achieve the objectives are clearly defined in the IPCP and weekly 
monitoring systems are established to evaluate each participant’s 
progress.  
 
The conceptual framework of the UP Programme is driven by three key elements: instructional 
and operational Practices that facilitate the achievement of UP programme goals of personal 
development, social/academic participation, vocational success, and community participation.  
The programme believes success here will provide the participant with a springboard to achieve 
the post-UP goals of improved autonomy and ability to mangae independent living, improved 
decision-making skills, better community employment prospects and an improved quality of life 

 

The UP Programme places great emphasis on the future employment prospects of course 
participants. The Programme supports and encourages applications for part-time students jobs 
and for participants to weave their post-programme career plans into their UP experience. The 
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WCU believes future paid employment outside of a sheltered workshop is the key to achieving 
successful inclusion and an improved quality of life for people with ID. The UP Programme 
recognises this challenge as only 17% of working-age adults with ID in the US are in full-time 
employment.71 The programme works closely with participants, their mentors and their families 
to help decide a chosen career path. Therefore, the WCU sees positive relations with community 
employers as critical, as is a close supportive relationship when a UP Programme participant is 
employed in a company.72 
 
Prospective candidates for admission to the UP Programme must meet the following criteria:73 
 

Be within the typical age range of undergraduate students (eighteen to twenty-five  years 1

old) 
Must not have been previously enrolled in a special education programme that leads to 2

the completion of regular high school diploma or leads to the normal standards of 
undergraduate university admission.  
Demonstrate ‘adequate’ communication skills to interact with others on-campus. 3

Demonstrate ‘socially acceptable behaviour’. 4

Be ‘adequately’ motivated to learn and benefit from the programme 5

Have an expressed interest in living and working as independently as possible in their 6

community after completing the UP programme and supported by parents and families 
to do so.  

Applicants must also provide a Curriculum Vitae, a video expressing their interest to study, 
letters of recommendation from relevant professionals or community group members. 
 
The UP programme has recieved financial support from the Walmart Foundation, the Transition 
and Postsecondary Programmes for Students with Intellectual Disabilities (TPSID) Programme 
as well as private donations. It now receives recurring funding from the main Western Carolina 
University body.74  
 
As is typical for the education system in the United States students are required to pay for their 
own post-secondary education and UP students are required to pay fees comparable to those 
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charged to undergraduate students. The fees cover tuition, accommodation, meals, support fees 
and university fees. A programme support fee is also added each semester based on the support 
needs for each UP student. Out of state tuition fees also apply and all additional disability 
related assistance costs must be covered by the participant, their family or responsible 
organisations.75 Accommodation is provided by Western Carolina University as required under 
the Americans with Disabilities Act and Section 504 of the Rehabilitation Act.76 The cost for a 
student coming from within North Carolina is between $17,000 and $21,000 per year, while an 
out of state student pays between $29,000 and $35,000 per year.77 There are several different 
external grants, scholarships, a Medicaid Waiver and various vocational Rehabilitation funded 
opportunities that can cover some of the costs.78 However, the university recognises students 
and their families shoulder most of the financial burden and is especially difficult for families of 
children with ID who have not saved for their child to attend college.79  
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Whereas the options and availability of tertiary education for persons with intellectual 
disability were traditionally limited, the last 20 years have seen a substantial increase in 
Inclusive Post-Secondary Education (IPSE) programmes being offered by universities. The United 
States and Canada have been global frontrunners with a blossoming IPSE sector within their 
post-secondary education systems.  This North American growth in IPSE opportunities has been 
reflected globally, with an increasing number of universities across the world offering IPSE study 
programmes for students with ID. 
 
This paper examines global examples of IPSE practice from around the world, 
including programmes and initiatives from Australia, Canada, Chile, Israel, Spain, and the USA. 
The examples are orientated towards three different models that are specific to the national, 
social, educational, economic, and political environment in which they take place. There are 
differences in the levels of inclusion, vocational balances, funding structures, availability 
of programme information, participants fees and the goals set by the programmes. The aim 
of this English-language narrative review is to learn from examples of good practice. 
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